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ABSTRACT

This research paper presents a case study analysis of the experiences of master's degree students during online
classes amidst the COVID-19 pandemic, focusing on participants from Butwal, Nepal and various other
regions. The study involved interviews with ten students and five teachers who actively engaged in online
learning during this period. The findings reveal that the COVID-19 pandemic had a profound impact, leading
to widespread disruptions, including significant economic challenges that continue to affect many nations. The
pandemic altered nearly every aspect of human life, bringing about substantial changes in people's lifestyles.
The study highlights that a majority of students encountered difficulties related to internet connectivity, which
hindered their ability to participate in classes effectively and grasp key concepts. Moreover, many students
reported lack of adequate knowledge of online learning tools, further complicating their educational
experience. Similarly, teachers reported facing challenges in managing online classes, primarily due to issues
with internet connectivity. The insights gained from this study underscore the need for enhancing teachers'
technical proficiency and call for improved regulation of internet and electricity services to better support
online education in future crises.

Keywords: digital divide, virtual class, technophobia, e-learning, connectivity problems.
ABSTRAK

Penelitian ini menyajikan analisis studi kasus tentang pengalaman mahasiswa magister selama mengikuti
kelas daring di tengah pandemi COVID-19, dengan fokus pada peserta dari Butwal, Nepal, serta berbagai
wilayah lainnya. Penelitian ini melibatkan wawancara dengan sepuluh mahasiswa dan lima dosen yang secara
aktif terlibat dalam pembelajaran daring selama periode tersebut. Temuan menunjukkan bahwa pandemi
COVID-19 memiliki dampak mendalam, menyebabkan gangguan yang meluas, termasuk tantangan ekonomi
signifikan yang masih memengaruhi banyak negara. Pandemi ini mengubah hampir setiap aspek kehidupan
manusia, membawa perubahan besar pada gaya hidup masyarakat. Penelitian ini menyoroti bahwa sebagian
besar mahasiswa menghadapi kesulitan terkait konektivitas internet, yang menghambat partisipasi mereka
dalam kelas dan pemahaman terhadap konsep-konsep penting. Selain itu, banyak mahasiswa melaporkan
kurangnya pengetahuan yang memadai tentang alat pembelajaran daring, yang semakin mempersulit
pengalaman pendidikan mereka. Di sisi lain, para dosen juga melaporkan tantangan dalam mengelola kelas
daring, terutama akibat masalah konektivitas internet. Wawasan yang diperoleh dari penelitian ini
menekankan perlunya peningkatan kemampuan teknis para dosen dan menyerukan perbaikan regulasi
layanan internet serta listrik untuk mendukung pendidikan daring dalam krisis mendatang.

Kata kunci: kesenjangan digital, kelas virtual, teknofobia, pembelajaran daring, masalah konektivitas.

Artikel history: 04-09-2024. Received in revised from: 24-02-2024. Accepted:30-09-2024.
Available online:30-09-2024. Ver: pre press

38


mailto:arunkshetree@gmail.com

\ SCy,
P &,
O Y

[
~

\\P‘\' OF~4

Y,
%o,

JNSL

C

>

3, any

on

p-1SSN 2963-1041, e-ISSN 2962-9837
Vol 3.No.2 2024, pp. 38-51

Availble online
https://journalng.uwks.ac.id/index.php/jnsl

JOURNAL OF NATURAL SCIENCE AND LEARNING

I. INTRODUCTION

The first case of COVID-19 was
identified in Wuhan, China in December 2019.
The situation rapidly escalated, and by January
2020, it was declared a global public health
emergency. By March 2020, the World Health
Organization (WHO) officially recognized it as
a global pandemic (WHO, 2021) which
significantly impacted public health and safety,
and badly affected the educational systems
everywhere around the globe. To prevent
further spread of the virus, many educational
institutions, including those in Nepal, started
lock down which automatically suspended face-
to-face teaching. Given the technological
advancements and the need to develop new
millennium skills and capabilities, it was
already crucial for educational systems globally
to transition from traditional classroom settings
to virtual synchronous and asynchronous
teaching methods. The COVID-19 pandemic
created an urgent chance for many countries
and Bangladesh as well, to explore education
beyond conventional face to face methods (Li
& Lalani, 2020). As a result, higher education
in Bangladesh and many other countries like
Nepal experienced an emergency shift from in-
person to fully online learning. This abrupt and
largely unplanned transition posed significant
challenges for the teachers and students around
the globe. Public university students, in
particular, have faced considerable difficulties
due to this rapid transition from traditional face
to face mode to online class teaching and
learning situation (Naomee, 2022).

In the critical situations, the primary
focus is generally on the life or the survival of
the people and let the education system go as
usual which may seem like a waste of time and
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energy. However, maintaining educational
activities during such times is crucial, as it can
help all the students and teachers start thinking
away from the critical situation, thereby
fostering mental well-being (Nicolai, 2003).
Emergency Remote Teaching (ERT) is a quick,
sudden, and mainly unplanned temporary shift in
the lesson or content delivery methods to an
alternative virtual mode due to pandemic
situation (Hodge et al., 2020; Chattaraj &
Vijayaraghavan, 2021). ERT involves fully
remote teaching and learning for all aspects of
education, regardless of whether the previous
mode was face-to-face, blended, or hybrid
(Hodge et al., 2020). It is not about reshaping the
educational system of a country or institution;
rather, it provides minimal support to continue
education with the aim of returning to regular
methods once the crisis is over (Means &
Neisler, 2020). Due to the rapid spread of a
particularly dangerous virus, humanity found
itself in an unprecedented predicament, marked
by anxiety about the future. With no prior
experience, all sections of society faced the
challenge of coping with this unprecedented
trauma in the best way possible. The academic
sector, without exception, had to quickly adjust
to the new circumstances and resume its work
immediately (Schleicher, 2020; Weeden &
Cornwell, 2020). Most nations swiftly
transitioned education online (UNESCO, 2020a;
Weeden & Cornwell, 2020), and the Bangladeshi
educational system was suddenly confronted
with online education, though many instructors
lacked the necessary skills.

This situation highlights the significant
adjustments required by both students and
educators in response to the global shift to online
education during the epidemic. For students, the
shift meant adapting to new methods of receiving
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and engaging with their coursework, which
often led to increased feelings of worry,
sadness, and loneliness. These emotional
responses were compounded by a reduction in
social activities and engagement, as indicated
by research findings from various studies (Cao
et al., 2020; Sundarasen et al., 2019; Killan,
2020; Means & Neisler, 2020; Quacquarelli
Symonds, 2020). For educators, the challenge
was to ensure the continuity and effectiveness
of the learning process in a completely digital
environment. This required not only mastering
new technologies but also finding innovative
ways to keep students engaged and motivated
under unprecedented circumstances. The
successful adaptation to these new educational
delivery modalities was crucial to avoid the
disruption of the academic calendar and ensure
students could continue their education without
significant delays (IESALC, 2020; Ministry of
Education in Bangladesh, 2020)

The rapid and widespread adoption of
online teaching in higher education has
fundamentally transformed educational
practices worldwide. Although online lectures
share some similarities with traditional face-to-
face instruction, there are significant
differences in their didactical features. This
shift requires both 'e-teachers' and 'e-students'
to adapt to new methods and techniques to
achieve comparable learning outcomes. The
quality of online teaching, including its
methods and techniques, plays a crucial role in
determining the effectiveness and appeal of the
educational experience. The COVID-19
pandemic in Spring 2020 forced many
educational systems, including Croatia's, to
quickly transition from in-person to online
teaching. This sudden shift posed significant
challenges, as courses originally designed for
face-to-face delivery had to be rapidly adapted

for an online format without prior planning.
Educators and students had to rely heavily on
their existing information and communication
skills and their ability to quickly learn and adjust
to the new environment. In Bangladesh, the
pandemic also accelerated the transition to online
education, a shift that aligns with the broader
21st-century trend towards digital learning.
Typically, a well-planned transition from face-
to-face to online education requires six to nine
months of preparation (Hodges, 2020). However,
Bangladesh, like many other countries, had to
implement emergency remote teaching with little
preparation time. Despite the challenges, this
experience is providing valuable insights into the
advantages and disadvantages of online learning.
The students and educators are now gaining a
better understanding of the potential of online
education, which could inform more structured
and deliberate approaches to e-learning in the
future. This ongoing adaptation could enhance
the flexibility and accessibility of education,
making it a viable and potentially superior
alternative to traditional classroom-based
instruction.

This period presents an excellent
opportunity to gather students’ opinions about
online learning and incorporate their feedback
into future education plans. The 21st century
heavily relies on modern technology, and various
educational institutions are adopting this
technology to advance higher education. For
instance, Australia transitioned to online learning
in higher education long ago, thanks to the
development of modern communication
technology (Stone, 2019). In contrast, Georgia
typically follows a traditional education system
where students are accustomed to face-to-face
classes. However, the global spread of the corona
virus prompted Georgia to suspend its
conventional education system and recommend
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that universities and colleges shift to online
learning (Basilaia et al., 2020; Basilaia and
Kvavadze, 2020). Similarly, countries like
India and China have implemented various
techniques to continue higher education,
placing significant emphasis on online learning.
Teachers and students in these countries have
started participating in online learning through
smart phones and computers to maintain their
educational programs (Bao, 2020; Kapasia et
al., 2020).

In this situation Nepal also could not
continue with its traditional face to face
teaching modes and the whole nation was
locked. Nobody could come out of their houses
and due to fear of the pandemic people even did
not like to talk to the neighbouring persons.
Schools were closed, colleges were closed,
most of the shops were closed, and vehicles
were too less due to fear of the virus and no
passengers to carry to and from different
destinations. Only police vehicles were on the
road to control unnecessary movement of
people and the only active office to run busier
were the hospitals which had to be very busy
those days. For some time, nobody could think
of what to do and people were expecting that the
situation would not go long. But as the
pandemic got worse there were voices for
searching alternative ways of continuing
teaching and the local governments and schools
as well as colleges started practising different
techniques for alternative teaching modalities.
Some schools sent the teachers to different
clusters where there were some students and the
teachers started to give them some instructions
related to their health and studies. Some schools
started teaching through the local FM radio
stations at certain times and after some days
there were news about zoom application which
many of us thought was like extended version

of messenger video calls. In fact it was free
initially and easy to handle. Students of different
classes and levels were contacted through the
social media and requested to join the online
classes. It was soon very popular and there were
other applications for online classes in use.
Tribhuvan  University  Nepal subscribed
Microsoft Teams application for running the
classes of bachelors and master degrees by
training the faculty members to use this. The
classes started going smoothly for some time and
Pokhara University even conducted its board
examination using zoom application. Everything
was running different ways due to the pandemic
that time. Many had to suffer due to the lack of
technical knowledge to cope with the time.

The comparison of face to face and
online higher education usually shows typical
advantages of each of them. In face to face
teaching students have a possibility for richer
interaction and communication with each other
and with teachers, and they increase their
learning both consciously or subconsciously
(Gray & DilLoreto, 2016). In face to face
environment there are more oral discussions,
feedback is both wverbal and non-verbal,
immediate reactions to feedback are possible,
group dynamics is more evident, and it is not so
easy for students to ignore the teacher (Castro
&Tumibay, 2019). On the other hand,
advantages of online learning in higher education
comprise the following: it is flexible considering
space and time, information are easily available,
dialogue forums are simple to access, written
discussions are traceable (Castro &Tumibay,
2019), there are no travel expenses, and some
types of online learning allow students to choose
the pace of progress and adoption of content
(Marc, 2001). The disadvantages of online
education can be summarized as follows:
technical and financial problems (Adnan &
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Anwar, 2020), lower quality collaboration and
interactions (Dumford & Miller, 2018), and a
lack of motivation to participate in the
educational process (Muilenburg & Berge,
2005). Online courses must involve participants
in regular, significant activities to help keep
them focused. The importance of regular
communication in creating effective online
classes was highlighted by Hung et al. (2010).
However, a lack of immediacy in getting
answers to queries has been identified as a
challenge in online education (Muthuprasad et
al., 2021). This issue has also been reported by
Hartley and Bendixen (2001), Petrides (2002),
and Vonderwell (2003). Therefore, it is crucial
for instructors to respond promptly to learners'
questions. Researchers have used self-efficacy
instruments in  various academic and
technology-related courses and found that self-
efficacy  positively influences  students'
achievement and persistence in specific tasks
(Mishra, 2009). Additionally, findings reveal
that lockdowns, social distancing, and self-
isolation requirements are stressful and
detrimental for many individuals (Nurunnabi et
al., 2020). The tendency towards stress is a
serious concern among university students and
can impact educational achievement both
positively and negatively (Hossain et al.,
2019a).

The rapid transition to online education
necessitated by the pandemic has brought to
light numerous benefits that make a compelling
case for the future of education being rooted in
online learning. Josep (2021) identifies five key
reasons why online education is advantageous
and likely to continue growing in prominence:
Flexibility, online education allows students to
learn at their own pace and schedule,
accommodating different learning styles and
personal commitments. This flexibility can lead

to better retention and understanding of material
as students can review content as needed. Variety
of Subjects, online platforms offer a wide range
of subjects, from niche topics to comprehensive
courses in performance art and quantum physics.
This vast array of options provides students with
the opportunity to pursue their interests and
broaden their knowledge base in ways that might
not be possible in a traditional classroom setting.
Time and Cost Efficiency, online education
eliminates the need for commuting, saving both
time and money for students and teachers. The
reduction in travel expenses and time spent
commuting can make education more accessible
and less stressful, allowing for a better focus on
learning. Customized Learning EXxperience,
online learning platforms often provide more
opportunities for personalized instruction. One-
on-one interactions between teachers and
students can be facilitated through various digital
tools, allowing teachers to address individual
students' needs more effectively. Study materials
are often provided as e-books and video lectures,
and discussion forums enable peer engagement
and deeper understanding of the subject matter.
And affordability, online education tends to be
more affordable than traditional education. With
resources and materials shared electronically,
costs associated with physical textbooks,
infrastructure, and commuting are significantly
reduced. This cost efficiency makes education
more accessible to a broader audience. In
summary, the shift to online education, although
initially challenging, has revealed significant
benefits that suggest a promising future for this
mode of learning. The flexibility, variety of
subjects, time and cost savings, customized
learning experiences, and overall affordability
make online education a compelling alternative
to traditional classroom-based education. As
institutions and individuals continue to adapt to
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and refine online learning practices, these
advantages are likely to become even more
pronounced and widely recognized.

1. METHODS

With all the changes in the situation of
teaching and learning, the teachers and students
who were not updated with new ICT
technologies suffered most and they had to
work very hard for continuing their jobs and
studies. Many took the situation as an
opportunity to get updated with time and many
took it as an extra burden in their work. So this
study was designed basically to explore and
analyse the online class experiences of the
students and teachers of higher education
during corona pandemic.

This paper is based on the case study
analysis of the ten master degree students who
took online classes in their bachelor degrees and
five teachers who were involved in teaching
online classes. The purposive sampling for
finding the students who passed bachelor
degree with online classes during COVID19
pandemic and the university teachers who were
involved in teaching online classes during that
time were selected for the information
gathering. With the help of an interview
guideline for the ten students and another for
five teachers there was an interview in proper
situation and the recordings of the interview
were transcribed, translated and processed to
come to some findings, conclusions and
recommendations for the preparation for similar
difficult situations.

I11. RESULTS AND DISCUSSION

After the collection of the necessary
information from the interviews, the

information was categorized in different
themes and after theme building the analysis
and interpretation was done. The findings of
the study were categorized and presented in the
following themes.

3.1.  Feeling of teachers and students with
the online classes

The students and teachers in the present
study were found to have a non-positive
attitude towards online classes as they thought
that the online classes were not as effectives the
face to face classes. The teachers were in the
view that the movement of the teachers in the
classes and evaluating the activities of the
students in different corners of the classes
would be really effective in making the class
live. Not only this most of the students in the
actual classes would be attentive and very few
of them may not be careful there which is
normal. The teachers' feedback in the actual
classes can be very effective and the students
become careful there which can be important
for increasing their understanding of the
subject matter. On the other hand, the online
classes cannot be effective in Nepali context as
the students and teachers are not habituated for
using such technology. The teachers were in
the view that the students join the classes
initially and they disappear muting themselves.
Some students were called in the class but
never answered and when his friend phoned
him he was sleeping after joining the class.
There is no interaction in the class and the
students cannot be carefully watched and
evaluated in the online classes.

On the other hand, the students were
also found to be not much positive towards
online classes in general though they found
some positive changes after learning to take
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online classes. They reported that the online
classes were not as effective as the actual
classes mainly due to the fact that the students
in Nepal need more care in the class to study
well which is not possible in the online
classes. The students cannot show their home
works and class works and cannot practice
well in the online classes. They were in the
view that the online classes cannot
supplement the real classes.

3.2 Problems of online classes

The teachers and students complained
of the varieties of problems related to internet
connections and online classes as well as the
skills of teaching and learning during the
online classes. The gathered data were
processed and analysed describing these in
mind that most of the problems they faced
were not in their control. The problems faced
by the teachers and the students are presented
in the table no 1 below.

Table 1: Problems of online classes:

Problem No of | No of | Remarks
students | teachers

Lack of | 10 5

proper

knowledge

Electric 7 2

Connection

problems

Devices for | 5 3

online classes

Data/Internet | 9 4

availability

Technophobi | 10 4

a

Poor learning | 7 3

environment

and

infrastructure

Communicati | 6 4

on problems

The table no 1 shows different kinds of
problems the teachers and the students faced
during the online classes. The problem faced by
all the teachers and students was that they did
not have proper knowledge about using Zoom
like applications for teaching and learning. The
lack of knowledge of using internet facilities
was also common in students as there were
three students who reported that they even did
not have their email accounts. The teachers also
were not much proficient though they also were
not very much familiar with sending and
receiving the emails as well. So the lack of
knowledge in the teachers and students was the
major problem of online classes running during
the COVID-19 pandemic.

Another serious problem was the
electricity connection which is never static in
Nepal and the devices like router or internet
cannot work and the students cannot connect to
the online classes and the teachers cannot
conduct classes. Among the informants seven
students reported that they had to suffer much
due to electricity line cut and related problems
They said that sometimes their line cut was for
a long time that the students had to miss the
whole class and sometimes it used to be for
short time that the needed to reconnect or rejoin
the online classes and miss the contents. Two
teacher informants also reported that they were
compelled to telephone the students that the
class would not continue due to lack of
electricity in their areas. Such line cuts hamper
the online classes time and again.

In the same way, the lack of devices for
proper online classes was also the problem for
many teachers and students. | know that one of
the teachers in my locality used to request for
the tablet from a person living in his house till
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he had to teach online class. The use of proper
devices for either conducting online classes or
taking classes is also very important. In this
study as well five student informants reported
that they had to suffer taking the online classes
due to the lack of appropriate devices. Three
teachers out of five were in the view that they
felt difficulty to conduct class properly due to
the lack of proper device. A teacher reported
that he had not used the smart phone before he
was compelled to take the online classes and
this made him feel difficult to learn to use the
device as well as the system of taking online
classes. In the same way another teacher
complained that the camera of his phone
stopped working well and he was compelled
to take classes without his video on and the
online classes must have been not much
effective.

The most affecting problem for the
online classes is the internet connectivity
which is still not much reliable in Nepal.
During COVID-19 period as well the teachers
and students had to suffer much. The main
sources for internet in Nepal are the mobile
data and the use of wireless connectivity and
both of which are not good in Nepal. Some
students during that time were in such places
that their internet connection by using the
mobile data was also not possible as they had
to move to different hilltops to telephone
somebody as the mobile network was weak in
their places. In such situation there were some
photographs posted in the face book where the
student was on a big tree taking online classes.
Not only this, the students had to suffer
buying the mobile data for taking classes
which was an extra economic burden for them
and this also did not work properly during the
online classes. In the present study as well
nine students out of ten and four teachers out

of five complained that they had to face many
problems due to unstable internet connectivity
as well as buying the mobile data for online
classes. A teacher in this study reported that he
had to go to his neighbor's house to conduct
online classes as he did not have internet
connectivity in his house. Nepal telecom had
given special discount for buying the mobile
data for the students to take online classes but
not for the teachers to use mobile data, nor the
government and school authorities thought
about it for the teachers to get internet
connection to take online classes.

Technophobia is the fear for using the
technology. It is the human nature that when we
have to use new technology we have many
kinds of fear that there may be mistake in using
the technology. The same was found in
conduction online classes as well. I myself was
very much afraid of using the Zoom application
after learning some tips from one of my friends
and so | have practiced many times for running
online classes without the students and finally
gave the link for them to join the classes. It was
really difficult to handle different kinds of
problems during the online classes mainly
because of the fear that there may be more
serious problem if I tried some other way. In
the present study also the all the students
reported that they had varieties of kinds of
fearful situations when they were informed to
be prepared to take online classes through
Zoom or MS Teams applications. In the same
way, four teachers out of five also reported that
they were fearful of taking online classes. Thus
technophobia was also a major problem for
conducting online classes.

The poor teaching and learning
environment and the poor infrastructure for
online classes is also another serious problem
of ineffective online classes. The teachers are
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habituated to conduct the classes in the
classrooms well set for teaching. The white
boards, podium, benches and desks and the
students in the class create the teaching
learning environment. But during the COVID-
19 pandemic situation the teachers and the
students were compelled to take classes from
their homes where there are their family
members, children and aged persons and they
may want to talk to you time and again while
the teachers are teaching the online classes
and during that time they are compelled to be
disturbed. In the same way the students have
to sometimes go to other's houses or hilltops
to get mobile network and thus get internet
connection to take classes. The students who
stay on a bench in the class with the friends
and study listening and watching the teacher
in front of them feel different while taking
online class staying alone in the room or
somewhere else in front of the mobile device
or laptop. Seven students and three teachers
reported that they were remarkably disturbed
due to the lack of good teaching and learning
environment. A student in the study said that
because of the small size of his phone's screen,
his eyes became fatigued whenever he had to
view the lesson. Such varieties of kinds of
problems made the online classes ineffective.

The communication problems during
the online classes were also the major causes
of ineffective online classes. The
communication between the teacher and
students in the online classes were much
limited and rare during online classes. During
the classes the teachers only used to teach with
their videos on and the students were
instructed to mute and switch off the videos.
When the teachers and students cannot see
themselves each other the communication
cannot be effective. Not only this, the students

were not able to listen properly due to the
quality network or the mobile devices they used
for taking the online classes. A teacher
complained that he did not get response from
90% of the students when he asked any
questions to them individually. It may be due to
the fact that the students just joined the online
class and went somewhere away from the
device or they could not listen to the teacher
asking them the questions or the students were
muted and they answered the teacher without
unmuting the system. In the study six student
informants and four teacher informants
reported that the communication system
hindered the effectiveness of the online classes
during COVID-19 pandemic.

3.3 New opportunities of online classes

The online classes started in a very
difficult situation of COVID-19 pandemic lock
down when nobody was allowed to move
outside and the gathering of the people was
almost banned. In such situation the schools
and colleges were closed unexpectedly and all
the students were scattered to their houses far
away from the schools and colleges.
Fortunately, some colleges have created the
face book messenger groups of the students and
it was easy for them to contact the students for
online classes and give instructions for
downloading and starting Zoom like
applications and gradually run the online
classes. It was really difficult for the teachers
and students initially to use such applications
and learn new technology. Many teachers and
students have expressed their concerns about
the benefits of such situation that the COVID-
19 Lockdown provided many opportunities for
learning many new things for life in difficult
situations. In fact, the COVID-19 pandemic
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taught the human beings many things for their
survival in the hard days. All five teachers told
that they have learnt many new things about
using technology in teaching due to the
lockdown period when they were compelled
to learn to teach online by using the Zoom like
apps and also they were compelled to develop
slides to teach and incorporate audio and
video with their slides. They were in the view
that they would never be thinking of using
such technology if they were not compelled
by the situation. Not only this, three teachers
said that the online teaching was really
beneficial for them as they were free to work
at their homes and support the family in
household works. All of them were in the
view that they got chance to live with their
families at home after a very long time only
because of the pandemic. On the other hand,
the students were also feeling well with the
online classes especially in matters of being
able to take classes staying at home and
without investing money and time to go to the
college and come back home, though there
were also some communication and
socialization problems of online classes. A
student said that she was a housewife and she
could not go to the college regularly and the
online classes were the great opportunity for
her to be able to take the classes working at
her home, staying with her children, and
husband. Two students who were working as
marketing job and had to go to different places
in place of going to college also said that they
could take classes from anywhere they go.
Almost all the students were in the view that
the lockdown period and the online classes
opened the gate for them to have the
opportunity to view the world of academia
and learn about the e-resources available for
free in their hands in the cell phones once they

are connected to the internet. A student said
that he had some financial problem for going to
and from the college but the online classes
helped him to take classes regularly by going to
a friend's house for using internet. In this way
the online classes paved the new ways of
learning specially the varieties of kinds of
online resources.

3.4 Technical aspects of online classes

Running online classes requires the
technical support in the part of the students and
teachers. The devices and the technology for
teaching and learning need some special
attention so that the teaching and learning gets
effective. There are various issues related to
electricity and internet connectivity and the
devices for online classes. During that time
some photographs were viral in the Face book
and other social media which were satirical for
the internet connectivity and the devices the
teachers and students use for online classes like
the picture of the students taking classes
staying on a tree or rooftop and the teacher's
photograph of teaching with a cell phone
hooking it on a stick and teaching standing in
front of the phone because he did not have a
laptop to teach. There were many teachers who
wrote on the copy and take a photograph and
use it to teach math and science due to the lack
of technical knowledge and proper devices. A
teacher among five informant teachers said that
he had many difficulties related to the
technology and he had to depend on his
daughter studying in grade eight for technical
support to teach using Zoom application. The
online classes are easy to take for the students
once the students become familiar to the
technology and have proper devices. The
teachers can teach from anywhere if there is
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internet and students in different corners, far
away from the teachers also can take classes.
The only thing to be properly cared is the
technical knowledge, availability of internet
connectivity and an appropriate device to take
the class.

IV. CONCLUSION

The online classes in Nepal were started
with the worldwide COVID-19 pandemic
situation when the risk to life and death was
equal. In such problematic situation of
worldwide lockdown and inability for
movement, the education sector decided many
ways for the continuation of the study of the
children and the youths as the situation of
school closure was uncertain. In this situation
online classes were the only hope for continuing
the education in Nepal and everywhere. There
were varieties of kinds of problems with the
online classes and many students and teachers
found this situation as the opportunity for
getting new ideas and learning new technology
as it opened the door for vast ocean of
knowledge in the online resources. Mainly
some of the factors were responsible for
ineffective online classes in Nepal and other
developing countries which include the digital
divide which is the gap between the learners
who have proper access to Internet and
computers and those who do not have such
facilities, another cause may be the data limit or
insufficient data pack to access the materials
that are given by the teachers and to attend the
class with video which consume larger data that
can be difficult to afford for many of the
learners, another problematic issue can be the
poor connectivity or interrupted internet supply
that makes the learners difficult to learn, issues
with the device to the applications used for

online classes, poor learning environment as they
have to take classes from home or outside,
technophobia or the fear of using new
technologies, one way communications etc as
Rouf et al (2021) present. Whatever the situation
is these can be improved through proper training
of the teachers to make them digitally literate and
this can be beneficial to the students as well.
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